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Benchmark of
Implementation

Benchmark

Team Fas acministrative suppart

Tier 1 Team includies at least ane member able to provide capertise ineach of the following aj
coordinatar/team fadlitation b) behavior expertise (functicn-based thinkingl, <) coaching
eapertize, ol shudent academic ane behavior patterns, e) knowledge af school operatkons across
grade levels, Fl mowdedge of families micluding uncerstancing of families fram clserse
backgrounds, g| sbudent represemtation. *

Tizam Fas regular meetings (a1 beast manthily)

LessonG include examples and non-sxamples of apprapriate behaviar

Lessons wse a vanety of teaching strategies

Lessons that redndorme social and emotional competendes and behasior beaching are embedded
inito subpect anea cumiculum.

Faouty/staff and students are involved in development & delivery af befhard oral and SEL
curreulum

Serateghes to share key features of PRIS pragram with families/community are developed and
implemented

Team Fas established a clear missionpurpose

Faodty are yeare of behasior problems across campaus thrcasgh regular data sharing and are
aware of and suppartive of the need for school-sdde eflort 1o address student social and
emational competence and challenging behawiors.

Faouty are inwalved in establehing ard reviewing goals for PR,

Faoulty feedbadk is obtamed througfhout year

o
Challenging
Behaviors

Discipline process desoribed in namative format or depicied in graphic fomat

Discipline process iIndudes dooumentabion procedures

Discipline referml form (including TAC) indudes information vseful in decision raking

A praining companent to teach all stalf the core features of scheal-wide eupectations and
dedipling system is ceweloped and reviswes annaaly.

Plans for training staff to teach students expectationsfnubzs and acknasledgements are
icheEwi o, SChaduilsd and delivered

A plan for teaching studends cxpectabons)’ rulesdacknowled gements s deweloped scheduked
and delivered

Sapster sessions for students and staff are planined, schieduled, and implerented

Schedule for acknowled gements/incentives for the wear is planned

Blans for anenting incoming staff and studenis are developed and implemented

Plans for irwodwing Tamilescomnmunity are developed anc implemented

#rahlem behaviors are defined

sajorfminar {ssuesiSeferrals] behaviors are dearky differentiated

Suggested aray of appropriabe responses o majar [office-managed| problem behadors In
acordance with continuum of bast practices

fohucatars haee recelved training related to poterdial biss when responding bo behadon
challenges and hane sbrategies to reflect on thelr responses to ind vidual children, ™

A process for teachers to request assistance for problem behavors has been developed and
teachers have opportunities to problem-salee with colleagues ang Eamily members in arder 1o
gain suppart in developing ideas {or addressing problem bebasior in the dassroom. *®

A tearm-based process for addressing incividual sbudents with persisberit challenging bebawior is
deweloped and teachiers can identify the steps for Initiating the team-based process including
fostering the family partidpation.

nidivigials with behavoral expertise are utdized for coaching staff and families through the:
process of deseloping and implementing indiidualized inbensive interventions for students in
nieed af behaviar support plans. **

Classroom rules are defined for cach of the schoolwide espectations and are posted in
clagsroams

Clszroam rovtines and procedures ane exphoitly identified for actiities where problers often
ocour (eg. endering clas, aking questions, sharpening percil, using restroom, dismissal|

cupected behavior and instructional roctines in dassrooms ane taught, reinfarced and
acknormledges

Classroom teachers use immedate and spedfic postive feedback

Acknowledgement of students demorstrating acherence to dassroom rules and routines acours
more frequently than acknowledgement of inappropriate behaviors

Pracedures exst for tracking dassreom behaviar problems

Chzzrooms have a range af cansequences/interventions for problem behaviar that are
daumented and corstently delivered

Daka system is used o collect and analyre DDA data

acgitional data is collected (attendance, grades, faculty attendance, Panarama SEL and surveys|
and used by tier 1 team.

DJata aralyzed by PBIS/Tier 1 eeam at least manthly

Tata shared with PRI Tier I Team and faculty morithiky [mindmum)

1-5 positheely stated schaol-wide espoctations are posted around school

Swpectations apply to both studends and skalf

Rules ane developed and posted for specific sottings |settings where data suggesied rules ane
noeded)

10:
Evaluation

Studends and staff are surveyed about PEIS

Ztudends and stalf can identify expeciations and nules
{cam be identified through surveys, rand om interdess, etc..)

Staff use refemral process fincluding which behaiors are office managed vs. which are teacher

managed| and farms  TAC apprapriately
{canm be idenkified by revewing completed forms, stafl sumeeys, eic_)

Stalf uee acknowdecgement syskem appropeatbely
{canm be idenkified by rewl owing acencrwlecge ment token distribetion, soneys, o)

Qutcormdes (behavior problems, atendance, and morale) anre daoumented and used to ovaluate
PBIS pam

Rules are linked to o schaol-wide expectations

Skaff are invabed in deselopment/mantenance of expectati ors and nules

&
Acknowledg
emenifRec
ognétice
Program
Established

A systern af acknowledgemant has elements that are implemented consisbently a2ross carmpus.

A variety of methods are used to acknowedge stucents

Acknoveledgemaenis are Inked bo sohool-wide speciations and rules

Acknovsledgemaents ane waried to madrtin student inbenest and rellect sbudent wokte |stucent
age, culture, gender, and ability leved to maintain student interest *®

Ratios of acknowledgement to comections ane high

students are invclved in dentifyingdevel oping Incertives

The system indudes incenthses for staffifaculty

Schawicral lessons inckdes beaching expectatons and rules.
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Areas of Focus
for Counselors

Grey — Focus for Admin or Full PBIS Team
White - potential areas of support

Yellow — Areas that counselor may lead
within the PBIS Team

ical

7 34 | Behavioral lezsons include teaching expectations and rules.
Lesson 35 | Lessons indude and of appropriate
Plans for 36 | Lessons use a variety of teaching
Teaching 37 Leszons that reinforce social and emotionzl competencies and behavior teaching
E: i are embedded into subject area curriculum.
s and Social Faculty/=tzff and students zre involved in development & delivery of behavioral
E 33 | and SEL curriculum.
Emotional
Competenci Strategies to share key features of FEIS program with families/community are
es 33 developed and implemented
a0 A training compaonent to teach all staff the core features of school-wide
expectations and discipline system is developed and reviewed iy
Plans for training staff to teach students expectations/rules and
2 41 | zcknowledgements are developed, scheduled and delivered
Im.plemema 2 A plan for teaching students expectations/ rules/acknowledgements is developed
tion Plan: scheduled and delivered
Calendar 5
~ Booster sessions for students and staff are planned, scheduled, and
and Actions | 43 |
44 | Schedule for acknowlec ;fincentives for the year is planned
45 | Plams for grienting incoming staff and students are developed and implemented
46 | Plamns for i lving families/ ity are developed and imph d
a7 Clazsroom rules are defined for each of the school-wide expectations and are
posted in classrooms
Clazsroom routines and procedures are explicitly identified for activities where
48 | problems often cocur [e.g. entering class, asking questions, sharpening pencil,
a; using restroom, dismissal)
Classroom | g Expected behavior and instructional routines in classrooms are taught, reinfarced
Instruction, and acknowledged.
50 | Classroom teachers use i diate and specific pastiye feedback
and Ackl 1 of students d. ating adh & to classroom rules and
Routines 51 | routines occurs more frequently than acknowledgement of inappropriate
52 | Procedures exist for tracking classroom behavior problems
Classrooms have a range of « ces/inter i for p behavior
53 that are documented and consistently delivered
54 | Students and staff are surveyed about PBIS
55 Student=s and staff can identify expectations and rules
[can be identified through surveys, random interviews, gic..)
Staff use referral process (including which behaviors are office managed vs.
which are teacher mznaged) and forms/TAC zppropriztely
10: 56 [can be identified by reviewing cc forms, staff surveys, et
Evaluation
5taff use acknowledgement system appropriztely
57 | [can be identified by reviewing acl token 1, SUrVeys,
885~
B Outcomes [behavior problems, attendance, and morale) are documented and

uzed to evaluate PBIS plan

Benchmark
lements chma
1 | Team has administrative support
Tier 1 Team includes at least one member able to provide expertise in each of the
1 following a) coordinater/team facilitation b) behavior expertize (function-based
PBISf';'ler 1 thinking], c) coaching expertize, d) student academic znd behavior patterns, =)
Team 2 | knowledge of schoal operstions across grade levels, f) knowledge of families
Ty including un.dErs:a nding of families from diverse backgrounds, g) student
n representatipn.
3 | Team has regular meetings (at lzast monthly)
4 | Team has establizhed = clear mission/purpoze
Faculty are aware of behavior problems across campus through regular data
2: 5 sharing and are aware of and supportive of the need for school-wide effort to
FacL;In‘r address student socizl and emotional competence and chzllenging behaviors.
= -
= & | Faculty are involved in establishing and reviewing goals for PEIS.
7 Faculty feedback is obtzined throughout year
a Discipline process described in narrative format or depicted in graphic format
9 Discipline process includes docur procedures
10 Discipline referral form [(including TAC) includes information useful in decision
making
11 | Problem behaviors are defined
12 | Major/minaor (lssues/Referrals) behaviors zre clearly differentiated
e 13 Suggested array of ppropriate responses to major (office-managed) problem
Effective behaviors in gggrdange with continuum of best practices
Procedures Educators have received training related to potential bias when responding to
for 14 | behavior challenges and hawe strategies to reflect on their responses to individual
i children. =*
to A process for teachers to request assistance for problem behaviors has been
Challenging 15 developed and teachers have opportunities to problem-solve with colleagues and
Behaviors family members in order to gain support in developing ideas for addressing
problem behavior in the classroom. **
A team-based process for addressing individual students with persistent
16 | challenging behavior is developed and teachers can identify the steps for
initiating the team-based process including fostering the family participation.
Individuals with behavioral expertise are utilized for coaching staff and families
17 | through the process of developing and imf ing indivi i i i
interventicns for students in need of behavior support plans. **
4 18 | Data system iz uzed to collect and analyze ODR data
Data Entry 19 Additionz| data is collected (attendance, grades, faculty attendance, Panorama
& Analysis ZEL and surveys) and used by tier 1 team.
Plan 20 | D=tz znzlyzed by PEIS/Tier 1 t2am =t lezst monthly
Established [ 31 | Datz shared with PBIS/Tier 1 Team znd fzculty manthly (minimum)
22 | 3-5 positively stated school-wide expectations are posted around school
5: 23 | Expectations apply to both studentz and staff
Sch_nnl— n Rules zre developed and posted for specific settings [settings where data
Wlde. suggested rules are nesded)
s and Rules | 22 | Rules are linked to tg school-wide expectations
26 | Staffareil in develof /i rance of expectations and rules
27 A systemn of ack has that are imp C i
BCross Campus.
6 28 | Avariety of methods are used to ac d
HnmriEiE 29 | Acknow ts are linked to school-wide expectations and rules
emen_ . < 30 Acknowledgements are varied to maintain student interest and reflect student
EFUETD voice [student age, culture, gender, and zbility level to maintain student interest
Program
Ectahliched | 31 | Ratios of ack | to corrections are high
32 | Students are involved in identifying/developing incentives
33 | The system includes incentives for staff/faculty
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Critical

Elements Benchmark
1 | Team has administrative support
Tier 1 Team includes at least one member able to provide expertize in each of the
1: following a) coordinatorteam facilitation b) behavior expertize (function-based
PBIS/Tier 1 thinking), c) coaching expertize, d) student academic and behaviar patterns, &)
Team 2 | knowledge of school operations across grade levels, f) kn:lwle::lg.e of farnilies
T including understanding of families from diverse backgrounds, g) student
n represe ﬁ:atibn. *
3 | Team has regular meetings (at least monthly)
4 | Team has established a clear mission/purpose
Faculty are aware of behavior problems across campus through regular data
2 c sharing and are awsare of and supportive of the nesd for school-wide effort to
Faculty address student socizl and emotional competence and challenging behawviors.
Enmnmtltme & | Faculty are involved in establishing and reviewing goals for PBIS.
7 Faculty feedback is obtzined throughout year
TTTEFITE
11 | Problem behaviors are defined
12 | Major/minor (Issues/Referrals) behaviors are clearly differentiated
3 13 Suggested array of appropriate responses to major (office-managed)] problem
Effective behaviors in ggordance with continuum of best practices
Procedures Educators have received training related to potential bias when responding to
for 14 | behavior challenges and have strategies to reflect on their responszes to individual
Responding children. **
o A process for teachers to request aszistance for problem behaviars has been
Challenging 15 developed and teachers have opportunities to problemi-solve with colleagues and
Behaviors family members in order to gain support in developing ideas for addressing
problem behavior in the classroom. **
A team-based process for addressing individual students with persistent
16 | challenging behavior is developed and teachers can identify the steps for
initiating the team-based process including fostering the family participation.
Individuals with behawvioral expertise are utilized for coaching staff and families
17 | through the process of developing and implementing individualized intensive
interventions for students in need of behavior support plans. **
A 18 | Diatz system is used to collect and analyze ODR data
Data Entry 19 Additional data is collected [attendance, grades, faculty attendance, Panorama
& Analysis ZEL and surveys) and used by tier 1 team.
Plan 20 | Datz anzlyzed by PBIS/Tier 1 team at least manthly
Established | 59

Datz shared with PBIS/ Tier 1 Team znd faculty monthly (minirmum)

oEnition
Program
Established

T
Lesson
Plans for
Teaching
Expectation
s and Social
&
Emotional
Competendci
85

10z
Evaluation

Areas of Focus for Counselors

SCrOss C3mMpuUs.

A waristy of methods are usad to acknowledge students

Acknowledgements are linked to school-wide expectations and rules

Acknowledzemeants are varied to maintain student interest and reflect student
voice (student age, culture, gender, and ability level to maintain student interest

Ratios of acknowledgement to corrections are high

Students are involved in identifying/developing incentives

ha swstam inclodeas i i Frr ot if Hw
LE?‘IE“IJFEFI.'IEEEEJHE“FH::TEE FESE“IP{E EIPJELEEITIIDI'IS and rules.

Les=ans include examples and non-examples of approprizte behavior

Les=ons use 3 variety of teaching strategies

Lessans that reinforce social and emotional competencies and behavior teaching
are embedded into subject area curriculum.

Faculty/=taff and students are involved in development & delivery of behavioral
and SEL curriculurm.

Strategies to share key features of PEIS program with families/community are
developed and implemented

Etaff use referral process {including which behaviors are office managed vws.
which are teacher managed) and forms/TAC appropriztely
[can be identified by reviewing completed forms, staff surveys, atg...)

Staff use acknowledgement system appropriately
[cam be identifiad by reviewing acknowledsement token distribution, surveys,

st.-)

Dutcomes (behavior problems, attendance, and morale] are documented and
uzed to evaluate PBIS plan




EXAMPLE SHARE OUT

PVB®S

POSITIVE BEHAVIOR




PVBOGS

POSITIVE BEHAVIOR

Activity

* Count off by 4

 Table discussion of highlights and success in your work
* Jot down ... Element of PBIS — Name

* Count off by 4 —again ©




